Pupil Premium Review of academic year 2024-25
Oakwood Infant School

Number of Boys | Girls | Number of E6FSM with Number of E6FSM with Number of E6FSM pupils
E6FSM pupils SEND no SEND with EAL

R 3 1 2 0 3 0

1 2 1 1 1 1 1

2 10 6 2 8 0

Intended Outcomes. This explains the outcomes we are aiming for by the end of our current 3 year strategy (July 2027) and how we will
measure whether they have been achieved.

Intended Success Criteria Review of 2024-25
Outcome
To achieve and [Sustained high attendance Strengths:
§usta1n from 2024/25 demonstrated by: | Effective levels of support in place for group of E6FSM with significant
improved e the overall attendance challenges
:Lt er:ldaif;ce for ;?: :ﬁ;jg;;p;f;);zg 119 _ Attendance for E6FSM pupils in YR&1 was in line with national
rI:t)i pl 1:1 ttendan N between |~ Regular tracking, communication, reminders, supportive tone; attendance hubs;
partictiarly arehdance gap betwee penalty notices; target setting. Improved relationships with GRT parents, EMTAS
our disadvantaged pupils and
disadvantaced their non-disadvantased coffee sessions, specialised provision for improving learning behaviours. Where
. & . & all strategies have been unsuccessful, we engage in targeted support meetings
pupils. peers being less than 3% (TSMs) with the LA
e the percentage of all
pupils who are Develop:
persistently absent being | o Overall attendance for E6GFSM dropped from 92.7% to 87.3% this year.
below 5% e PA rose sharply from 28% to 53% (cohort 15). This was most marked in Y2
Improved Non-SEND Disadvantaged Strengths:
reac?mg puPﬂS achlev.e 11.1—11ne with - Y1 phonics: there were only two disadvantaged pupils and one reached the
attainment their peers within the Yr 1 standard
:lrizaogxg/anta od illllo Bliz;ir:i:nf tiSt’ﬂS - Y2 phonic resits: 60% of E6FSM had passed in Y1. By the end of Y2, 80% had
. J . g€ pup passed. Oakwood consistently sits above national in % of pupils passing phonics
pupils. meeting the threshold by the in Y2
end of Key Stage 1. - All teaching staff have received training in Miscue Analysis
. - Effective home/school links for these families. They are provided with specific
Elnsogilzgé; E;;iagt}?;t;gifso ‘ feedback for their child and given the support to help their child.
. . ° 7" |- Transition of reading and phonics from Y2-Y3 is well established with effective
disadvantaged pupils meet the support in place post KS1
expected standard with all non-
SEND disadvantaged pupils ~ [Pevelop:
meeting the expected standard |- In Y2, when children move onto ‘Bridge to Spelling’ some pupils miss this as they
are in catch-up for phonics. Further consideration needed as to how to manage
this transfer.
Improved By 2027, 75+% non-SEND Strengths:
writing disadvantaged pupils achieve .
Internal track hows:
attainment the expected standard in niernattracking shows
among writing by the end of KS1 and | Y1: Evidence of progress was good. One child moved to GDS in writing and the
disadvantaged [KS2. other showed strong progress in his book.
pupils. - Y2: Three children made accelerated progress, either moving to ARE or close to.

- Of those with no SEND 6/12 or 50% achieved ARE.

Develop:

- Outcomes remain below EoKS2 national. Specifically, a new whole school
approach to transcription required in 2025/26 to ensure this is explicitly taught
and extensively practiced.

Improved By 2027, 85+% non-SEND Strengths:
::::ihnsment ?}iaivaetiiejt;g:z eillclhleve - In July 25, outcomes showed that 8/15 or 53% of disadvantaged pupils across
P . KS1 achieved the expected standard in maths. Of those with no SEND 8/12 or
among mathematics by the end of KS1 67% achieved ARE
and KS2. ’ )
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disadvantaged
pupils.

- For those with no SEND in Y2, 4/8 or 50% achieved ARE.
- CPD and implementation of mastery approach has improved fluency,
mathematical vocabulary and conceptual understanding.
Develop:
In Y2 only, 4/10 or 40% of all disadvantaged pupils achieved ARE.
MTC outcomes below national in Y4 and therefore whole Federation
review of provision needed in Y1/2

Reduce the
impact of
negative home
life experiences
on
disadvantaged
pupils to
ensure
Maslow’s
hierarchy of
needs are met.

e Reduction in number of
disadvantaged pupils in
receipt of Early Help or Level
4 involvement.

o All disadvantaged pupils in

All disadvantaged pupils
accessing Home Learning
through home or school
support.

receipt of a healthy breakfast |

Strengths:

New SLT now working closely with families in need and local agencies to
provide effective support. Through regular safeguarding meetings, we quickly
identify need and agree targeted support.

PP funding provides free uniform, discounted clubs, free milk and snacks,
discounted trips. It also provides nurture time where toast and snacks are
provided and pupils are supported to prepare for the day ahead.

Develop:

Last year only 43% of pupils engaged regularly with Home Learning and class
teachers are supporting parents and children to increase this in 2025-26.

Improved oral
language skills
and vocabulary
among
disadvantaged

pupils.

School assessments based on
the Communication Trust
Framework for communication
and language indicate
significantly improved oral
language among
disadvantaged pupils. This is
evident when triangulated with
other sources of evidence,
including engagement in
lessons, book scrutiny and
ongoing formative assessment.

Strengths:

Disadvantaged pupils in YR were identified at risk of language and
communication deficit at Baseline. The NELI programme, in addition to Talk
Boost programme and quality first teaching and provision, supported them
with this.

Talk Boost continues to address language deficit at KS1 with Disadvantaged
pupils making progress against starting points.

The tracking of progress in C&L through Talk Boost is now more consistently
recorded on Insight and this is allowing the school to more accurately reflect
which children the intervention is working for.

Teachers have embedded paired and group talk opportunities into lessons,
enabling pupils to articulate their thinking more confidently and with greater
precision.

Develop:

- Embed oracy opportunities across the curriculum and ensure these pupils are
targeted in whole class teaching

manage their
emotions so
that they are
ready to learn.

able to sustain concentration
and achieve expected
standards in lessons and
overtime with disadvantaged
pupils achieving in line with
their peers. Pupils will be able
to identify and discuss their
emotions, understand how

Achieve and  [Sustained high levels of Strengths:
sustain wellbeing from 2024/25 - The number of disadvantaged pupils participating in enrichment clubs has risen
improved demonstrated by: to 57% (2025)
social and e qualitative data from - Our ELSAs continued to offer weekly support and a small number of pupils
emotional pupil voice, parent benefitted from our in-school play therapy offer.
wellbeing for surveys and teacher - Rosie, our CAL, continue to offer individual support for pupils struggling with
all pupils, observations attendance.
particularly e decrease in % of pupils in | - High levels of multi-agency working supported the successful provision for
disadvantaged receipt of personalised four E6FSM pupils
pupils. intervention for anxiety Develop:
and mental health . . . . .
- Signposting support for families of EGFSM children, ensuring they have the
same strategies and support at home as we have in school.
Children will |Teacher observations and work [Whole-school CPD focusing on understanding children’s internal and external
be able to scrutiny show that pupils are |barriers to learning has had a significant impact on staff awareness and practice.

Teachers now demonstrate a deeper understanding of the factors affecting pupils’
readiness to learn, enabling more responsive and supportive classroom|
environments.

Leaders have implemented a breadth of initiatives in response to difficulties with
emotional self-regulation. These include practical interventions such as Zone of]
regulation, Canine assisted learning and gardening club alongside SEMH schemes
e.g. Bucket time.

their emotional well-being
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impacts on learning and
identify strategies to self-
regulate.

The implementation of sensory diets has been embedded effectively, helping pupils
with sensory needs to maintain focus and participate more successfully throughout
the school day.




