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This statement details the Green Oaks Federation use of pupil premium funding to help improve the attainment of socially disadvantaged
pupils. This includes children eligible for FSM6 and LAC funding, as well as pupils who are or who have been in receipt of EH, or on CiN or
CP plans. It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s
spending of pupil premium had within Oakwood Infant School and Greenfields Junior School.

Oakwood Infant School overview

Detail Data 2025-26 Data 2026-27 Data 2027-28
Number of pupils in school 177

Proportion (%) of pupil premium eligible pupils | 6%

Academic year/years that our current pupil

premium strategy plan covers

Date this statement was published / updated June 2026

Date on which it will be reviewed June 2027

Funding overview

Detail

Funding 2025-26

Funding 2026-27

Funding 2027-28

Pupil premium funding allocation this
academic year

£24,240

Pupil premium funding carried forward from  [£0
previous years
Total budget for this academic year £24,240




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress, access high quality education
and provision, and achieve the highest attainment possible across all subject areas. The focus of our pupil premium strategy is to support
disadvantaged pupils to achieve these goals, including progress for those who are already high attainers.

We will promote the development of the whole child by identifying and addressing individual barriers to learning, with a strong focus on
strengthening the Prime Areas, while building pupils” confidence and independence within the school environment, including supporting
smooth and secure transitions between home and school. Our approach prioritises fostering strong, trusting relationships with adults to enable
high-quality interactions and ensure staff have a clear understanding of each child’s needs and next steps for learning, while also securing
strong foundations in KS1 to support a successful and seamless transition into KS2.

We will consider the challenges faced by vulnerable pupils paying attention to where there are multiple vulnerabilities for disadvantaged
pupils, including Special Educational Needs and ethnic minority status. Our strategy will also consider the thresholds for safeguarding to
ensure all pupils receive both early and targeted intervention regardless of whether they are disadvantaged or not. We will provide targeted
emotional and pastoral support for pupils who have experienced family separation, ensuring they feel safe, supported, and able to engage fully

in their learning.

High-quality early intervention is at the heart of our approach, with a focus on areas in which disadvantaged pupils and families require the
most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the
non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment and in-depth knowledge
of pupil circumstance, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help
pupils excel.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge

Detail of challenge

1

Children enter the EYFS with expressive and receptive language, and listening skills well below their developmental age and
stage. These are evident from Reception through to KS1 and in general, are more prevalent among our disadvantaged pupils than
their peers.

Assessments, observations, and discussions with teachers suggest disadvantaged pupils generally have greater difficulties with
phonics and early literacy acquisition than their peers. This negatively impacts their development as readers and writers. Analysis
shows that Disadvantaged pupil are more likely to score lower that their peers in the Year 1 Phonics screening test and less likely to
attain the required standard by the end of Year 2 and Year 6.

Assessments indicate that attainment in English and Mathematics among pupils with multiple disadvantage is significantly below
that of non-disadvantaged pupils.

Ensuring academically able pupils eligible for pupil premium are challenged to exceed expected attainment by the end of the KS1.

Some pupils eligible for Pupil Premium require additional support with their personal, social and emotional development (PSED)
in order to fully access learning within the classroom. These needs highlight the importance of targeted support to develop
effective strategies for self-regulation and emotional wellbeing.

Discussions with teachers and analysis indicates that attendance at parent/carer workshops is lower among Pupil Premium
families, and some parents/carers are less engaged in supporting home learning for their children.

A key challenge for some of our Pupil Premium pupils is that they come from families affected by separation, which can impact
their emotional wellbeing and readiness to learn.

Our attendance data 2022 - 2025 indicates that attendance among disadvantaged pupils has been on average 90% compared to 96%
for our non-disadvantaged pupils. Historically, this absenteeism is negatively impacting disadvantaged pupils” progress and
well-being.




Intended outcomes

This explains the outcomes we are aiming for by the end of our strategy plan, and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language
skills and vocabulary

Children will experience a language rich environment and oracy will be developed through high quality adult
child interactions. Children will hear and use a breadth of language in conversation and will feel confident to
orally compose ideas prior to writing.

School assessments for communication and language, including the Reception Baseline, will support us to quickly
implement rapid and targeted intervention so that pupils reach expected level by the end of Year R. Formative
assessment provides clear, measurable evidence of progress, with pupils meeting SALT targets and Language Link
standardised scores also show improvement over time, reflecting accelerated gains in receptive and expressive
language. Interventions will be consistently delivered and the tracking and identification of C&L needs is quickly
identified.

Improved and sustained
accurate and fluent word
reading and high quality
teaching of phonics

Non-SEN disadvantaged pupils achieve in-line with their peers within the Year 1 Phonics screening test and meet
the expected standard by the end of Key Stage 1.

Disadvantaged pupils with significant SEN demonstrate measurable progress in reading from their starting points,
with an increasing proportion meeting their individual reading targets and sustaining this progress over time.
Staff can skilfully tailor teaching of phonics for pupils where a synthetic phonics scheme is not appropriate.

All parents of disadvantaged children have the tools and confidence to support reading at home.

Improved and sustained
outcomes in writing

Non-SEN disadvantaged pupils achieve the expected standard in writing by the end of KS1. Transcription and
spelling is successfully prioritised. Disadvantaged pupils with significant SEN make sustained progress in writing
from their starting points, with an increasing proportion meeting their individual targets.

Boys achieve equally well as girls at the end of KS1.

All teachers are aware of barriers and actions as a result of regular monitoring recorded in work samples uploaded
to INSIGHT.

Improved and sustained
teaching and acquisition of
early mathematics

Maths Mastery in Reception and KS1 supports non-SEN disadvantaged pupils to achieve the expected standard in
writing by the end of KS1.

Disadvantaged pupils with significant SEN make sustained progress in mathematics from their starting points,
with an increasing proportion meeting their individual targets.

There is no significant gender gap in EOKS1 outcomes.




Disadvantaged pupils have
secure personal, social and
emotional skills that
support them to engage
across the curriculum

Sustained high levels of wellbeing from 2025/26 demonstrated by:
e qualitative data from pupil voice, parent surveys and teacher observations
e Disadvantaged pupils are equally represented as part of wider school community engagement.
e Disadvantaged pupils are equal members and participants of School Council representation and Young
Governors.
e All disadvantaged pupils take up the offer of after school clubs and activities.

Children will be able to
manage their emotions so
that they are ready to learn.

By the end of the academic year YR disadvantaged pupils have achieved the early learning goal in self- regulation
in line with their non-disadvantaged peers.

Pupils will be able to identify and discuss their emotions, understand how their emotional well-being impacts on
learning and identify strategies to self-regulate.

Incidents of emotional dysregulation be rare or effectively managed, with pupils independently applying
strategies to return to learning promptly.

To sustain good attendance
for all pupils, particularly
our disadvantaged pupils.

Sustained high attendance demonstrated by:
e the overall attendance rate for all pupils being no less than 95%,
e trajectory of persistent absenteeism for disadvantaged pupils shows year on year improvement.

Parents/carers of children
with pupil premium attend
more school workshops and
events for parents.

Parents of children with pupil premium are attending some of the workshops available in school.
Parents feel supported with Early Help and signposting.




SECTION 1: Quality First Teaching, Learning and Assessment (for example, CPD, recruitment and retention)
Budget: Oakwood: £15,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

1. Raise the impact of our whole school approach on oracy development. EEF - Improving Literacy guidance 1,23
Specifically: Recommendation 1
a. Embedding dialogic teaching in English and Maths through the use | https://d2tic4wvoliusb.cloudfrontnet/producti
of sentence stems and opportunities for oracy n/eef-guidance-reports/literacy-ks-1/Literacy KS
b. High Quality CPD (Eng Ldr, LSA, CTs) 1 Guidance Report 2020.pdf?v=1765177462

c. Maintaining a language rich curriculum that engages and
stimulates oracy

2. Effectively implement our Synthetic phonics programme, tailoring our EEF - Improving Literacy guidance 1,2,3,6
approach where necessary. Specifically: Recommendation 3
a. CPD for all staff, improving consistency and a targeted approach https://d2ticdwvoliusb.cloudfront.net/productio
b. Specialist Sp&Lang teacher to address individual barriers for n/eef-guidance-reports/literacy-ks-1/Literacy KS
pupils with SEN 1 Guidance Report 2020.pdf?v=1765177462
3. Promote fluent written transcription skills by encouraging extensive and EEF - Improving Literacy guidance 1,23,6
effective practice Recommendation 6
a. Maintaining high quality enhanced provision for pupils needing https://d2ticdwvoliusb.cloudfront.net/productio
additional gross and fine motor intervention n/eef-guidance-reports/literacy-ks-1/Literacy KS
b. Strengthen the impact of our new handwriting scheme in years 1 1_Guidance_Report 2020.pdf?v=1765177462
and 2

c. Explicit teaching of spelling
d. Focus on accuracy and consistency over quantity

4. Maintain and sustain the level of Teaching and Learning Support Assistant | Research from the EEF show that when TAsare |1,2,3,4,5
support. Specifically: suitably trained to deliver targeted 1:1 or small



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1765177462
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

a. Provide high quality pre-teaching, in-lesson and post lesson
support;

b. Timely social and emotional support

c. Regular high-quality adult to child conversation and sharing of
language

d. Supporting independent use of OAP

group interventions there is a consistent impact
on attainment. This is effective if TAs work in
structured settings with high quality support
and training.

5. All staff are effectively trained to understand the principles of Metacognition and_self-regulation approaches to | 2, 3,4,5,7
metacognition and self-regulation. teaching support pupils to think about their own
learning more explicitly, often by teaching them
specific strategies for planning, monitoring, and
evaluating their learning.
6. Continue to enhance the quality of maths teaching, ensuring a coherent https://educationendowmentfoundation.org.uk/ | 3,4
and detailed sequence of essential content to support sustained education-evidence/guidance-reports/early-mat
progression over time, so that pupils develop fluency and automaticity hs
with number facts alongside secure conceptual understanding.
7. Improve the quality of social and emotional (SEL) learning. Specifically: The Foundation for Wellbeing curriculum 5,7

a. Mental health and emotional wellbeing is incorporated into our
RSHE curriculum across the school

b. All children are taught and supported to practice the 5 ways to
Wellbeing

c. SEL approaches will be embedded into routine educational
practices and supported by professional development and training
for staff.

introduces evidence-based self-regulation
strategies that can be used by pupils to help
them manage their attention, thoughts, emotions
and behaviour across a wide range of situations.

Evidence suggests that children from
disadvantaged backgrounds have, on average,
weaker SEL skills at all ages than their more
affluent peers. These skills are likely to influence
a range of outcomes for pupils: lower SEL skills



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/early-years/evidence-store/self-regulation-and-executive-function
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://pshe-association.org.uk/foundations-for-wellbeing-curriculum

academic attainment.

are linked with poorer mental health and lower

SECTION 2: Targeted academic support (for example, tutoring, one-to-one support structured

interventions)
Budget: Oakwood: £5,000
Activity Evidence that supports this approach Challenge
number(s)
addressed
1. Year leaders are allocated dedicated time to monitor in-class | EEE “When it is most effective, the Pupil Premium will 2,3,4,5
support for pupil premium pupils; they closely track the sit at the heart of a whole school effort, with all staff
progress of pupils within their year group and ensure that understanding the strategy and their role within it.”
provision is precisely targeted and impactful.
2. Targeted interventions are used to support pupils’ oral Oral language interventions can have a positive impact | 2
language development, including Language Link, Bucket on pupils’ language skills. Approaches that focus on
Time, and Lego Therapy. speaking, listening and a combination of the two show
positive impacts on attainment:
Oral l . . EEF
(educationendowmentfoundation.org.uk)
3. Additional phonics sessions targeted at disadvantaged Phonics approaches have a strong evidence base 3,4

pupils who require further phonics support.

Little Wandle phonics

indicating a positive impact on pupils, particularly from
disadvantaged backgrounds. Targeted phonics
interventions have been shown to be more effective



https://educationendowmentfoundation.org.uk/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

when delivered as regular sessions over a period up to
12 weeks:

Phonics | Toolkit Strand | Education Endowment
Foundation | EEF

4. Precision Teaching used to support phonics development, Research by the EEF shows that 1:1 and small group 2,3
enabling pupils to improve recall of grapheme—phoneme tuition is most likely to be effective if it is targeted at
correspondences through short, frequent practice sessions, pupils’ specific needs.
delivered in small groups and 1:1 sessions. https://www.edpsyched.co.uk/blog/what-is-precision-tea
SECTION 3: Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budget: Oakwood: £10,000
Activity Evidence that supports this approach Challenge
number(s)
addressed
1. Implement a whole-school Good mental health and wellbeing helps children and young people attend school, 5,6
approach to strengthen the engage in learning and fulfil their potential.
quality of provision for mental
health and wellbeing, aligned : .gOV.
with the eight principles of s-emotional-health-and-wellbeing
effective practice and zones of
regulation.
2. Breakfast/snack available for Research by Maslow shows that pupils are unlikely to reach self-actualisation without |5,7,8

pupils at risk of poor breakfast

basic needs being met.

10


https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.edpsyched.co.uk/blog/what-is-precision-teaching-guide-for-primary-school-teachers
https://www.edpsyched.co.uk/blog/what-is-precision-teaching-guide-for-primary-school-teachers
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing

nutrition and emotional based
school avoidance.

Educational Psychology research shows that’s emotional based school avoidance can
lead to prolonged or permanent disengagement with school

mental health support e.g.
ELSA, LEGO therapy, TALA,
CAL, sensory circuits and the
role of outdoors (Forest Lodge)

Educational Psychology Service have been shown to have a positive impact of
improving pupil resilience and mental health and well being

Evidence suggests that children from disadvantaged backgrounds have, on average,
weaker SEL skills at all ages than their more affluent peers. These skills are likely to
influence a range of outcomes for pupils: lower SEL skills are linked with poorer
mental health and lower academic attainment.

Outdoor learning interventions can support pupils to develop non-cognitive skills
such as resilience, self-confidence and motivation.

. Embedding principles of good | Making sure pupils feel seen, understood, and safe is a crucial starting point for 8
practice set out in the DfE’s supporting attendance, especially for more vulnerable students who may have fewer
Improving School Attendance protective factors than others.
advice. This will involve
training and release time for https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-pl
staff to develop and implement | anning/supporting-attendance
new procedures and appointing
attendance/support officers to
improve attendance.

. Develop the roles and Personal recounts suggest roles and responsibilities build a belief system that they are |5, 6, 8
responsibilities for vulnerable valued. School structures which promote group togetherness can help to develop a
pupils. sense of belonging.

. Provide targeted financial Research suggests that attending clubs and trips leads to academic improvementasa |5, 6,8
support and enhanced access to | result of the social interactions and educational environment.
enrichment opportunities
including trips, uniform, clubs,
school Meals.

. To offer a broad choice of Qualified Emotional Literacy Support Assistants under supervision from the 1,578

11


https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance

https://educationendowmentfoundation.org.uk/early-years/evidence-store/self-regulat

ion-and-executive-function

6. Improving the early help
available to parents through
school based workshops.

supporting-parents

6,8
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https://educationendowmentfoundation.org.uk/early-years/evidence-store/self-regulation-and-executive-function
https://educationendowmentfoundation.org.uk/early-years/evidence-store/self-regulation-and-executive-function
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

	 

