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This statement details the Greenfields use of pupil premium funding to help improve the attainment of socially disadvantaged pupils. This
includes children eligible for FSM6 and LAC funding, as well as pupils who are or who have been in receipt of EH, or on CiN or CP plans. It
outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil

premium had.
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Funding overview

Detail

Amount 2024-25

Data 2025-26

Data 2026-27

Pupil premium funding allocation this £92,157 £78,780
academic year

Pupil premium funding carried forward from | £0 £0
previous years

Total budget for this academic year £92,157 £78,780




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress, access high quality
education and provision, and achieve the highest attainment possible across all subject areas. The focus of our pupil premium strategy is to
support disadvantaged pupils to achieve these goals, including progress for those who are already high attainers.

We will consider the challenges faced by vulnerable pupils measured against a hierarchy of needs, including home life, academic, and social,
emotional and mental health factors. We will also pay attention to where there are multiple vulnerabilities for disadvantaged pupils,
including Special Educational Needs and ethnic minority status. Our strategy will also consider the thresholds for safeguarding to ensure
all pupils receive both early and targeted intervention regardless of whether they are disadvantaged or not.

High-quality early intervention is at the heart of our approach, with a focus on areas in which disadvantaged pupils and families require the
most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the
non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment and in-depth
knowledge of pupil circumstance, not assumptions about the impact of disadvantage. The approaches we have adopted complement each
other to help pupils excel. To ensure they are effective we will:

o adopt a whole school approach in which all staff take responsibility for disadvantaged pupils” outcomes and raise expectations of

what they can achieve

o understand the external barriers to achievement and act early to achieve sustainable support and change

o use on-going diagnostic assessment to act early to intervene at the point need is identified

o ensure disadvantaged pupils are both supported and challenged in the work that they're set across the curriculum




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge

Detail of challenge

1

An in-depth analysis of the profile of disadvantaged pupils at Greenfields show that pupils are more likely to:
o have been in need of family support at Level 1 — 4 threshold
o have a parent with mental health difficulties
o have a separated family
o have multiple vulnerability through having Special Educational Needs
o0 be of Gypsy Roma Traveller status

Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps
among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among
our disadvantaged pupils than their peers.

Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with
phonics and early literacy acquisition than their peers. This negatively impacts their development as readers and writers.
Analysis shows that Disadvantaged pupil are less likely to attain the required standard by the end of Year 6.

Assessments indicate that attainment in English and Mathematics among disadvantaged pupils is significantly below that of
non-disadvantaged pupils. Analysis shows that disadvantaged pupils are more likely than their peers to enter EYFS below age
related expectations and this gap remains to the end of Key Stage 2 for pupils with multiple disadvantage.

Ensuring academically able pupils eligible for pupil premium meet or exceed expected attainment by the end of the KS2.

Observations show that there is a considerable number of pupils, including disadvantaged pupils in need of additional support
and intervention to improve mental health, well-being and social interaction skills. These challenges particularly affect
disadvantaged pupils, including their attainment.

Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils has been on average 89%
compared to 97% for our non-disadvantaged pupils.

Data also shows that disadvantaged pupils are more likely to have been “persistently absent’ compared to their peers during that
period and that Gypsy Roma Traveller [GRT] pupils are most likely to fall into this group.




Intended outcomes

This explains the outcomes we are aiming for by the end of our 2026-29 strategy plan, and how we will measure whether they have been

achieved.

Intended outcome

Success criteria

Improved oral language
skills and vocabulary

Children will experience a language rich environment and oracy will be developed through high quality
adult child interactions. Children will hear and use a breadth of language in conversation and will feel
confident to orally compose ideas prior to writing.

School assessments for communication and language will indicate significantly improved oral language.
Interventions are consistently delivered and the tracking and identification of C&L needs is quickly
identified. This is evident when triangulated with other sources of evidence, including engagement in
lessons, book scrutiny and ongoing formative assessment.

Accurate and fluent word
reading and high quality
teaching of phonics that
leads to improved reading
attainment

Non-SEND Disadvantaged pupils achieve in-line with their peers by the end of KS2.

Any children who are not secure in phonics, rapidly catch-up by the end of Y3.

Disadvantaged pupils demonstrate accelerated progress in reading from their starting points, showing
increased reading fluency, comprehension, and confidence during lessons and assessments.
Disadvantaged pupils can confidently describe books they enjoy.

Parents of disadvantaged children have the tools and confidence to support reading at home.

Targeted teaching is evident in all lessons. Interventions are consistently delivered and this is differentiated
based on the YARC and LW diagnostic assessments.

Improved writing and
mathematics attainment
among disadvantaged pupils.

By 2026, 75+% non-SEND disadvantaged pupils achieve the expected standard in writing by the end of KS2
and 85+% non-SEND disadvantaged pupils achieve the expected standard in mathematics by the end of
KS2.

Targeted teaching is evident in all lessons. Interventions are consistently delivered. Improved understanding
of learning journeys to support catch-up. Tracking documents show these identified PP children are on
track.

In writing, pupils demonstrate improved stamina, accuracy (spelling, punctuation, grammar), and ability to
write for a range of purposes.

In mathematics, pupils show increased fluency, problem-solving skills, and confidence in applying
mathematical concepts.




Pupil voice reflects increased confidence and engagement in writing and mathematics.

Achieve and sustain

Sustained high levels of wellbeing from 2025/26 demonstrated by:

improved social and e qualitative data from pupil voice, parent surveys and teacher observations
emotional wellbeing for all e decrease in % of pupils in receipt of personalised intervention for anxiety.
pupils, particularly e Disadvantaged pupils are equally represented as part of wider school community engagement.
disadvantaged pupils. e Disadvantaged pupils are equal members and participants of School Council representation and Young
Governors.
e All Disadvantaged pupils take up the offer of after school clubs and activities.
Staff consistently identify and respond effectively to pupils’ social and emotional needs.
Engagement in learning improves, with pupils more able to focus, participate, and persist with
challenges.
Children will be able to Teacher observations and work scrutiny show that pupils are able to sustain concentration and achieve

manage their emotions so
that they are ready to learn.

expected standards in lessons and overtime with disadvantaged pupils achieving in line with their peers.

Pupils will be able to identify and discuss their emotions, understand how their emotional well-being
impacts on learning and identify strategies to self-regulate.

To achieve and sustain
improved attendance for all
pupils, particularly our
disadvantaged pupils.

Sustained high attendance demonstrated by:

the overall attendance rate for all pupils being no less than 95%, and the attendance gap between
disadvantaged pupils and their non-disadvantaged peers being less than 3% to bring both groups in
line.

the percentage of all pupils who are persistently absent being below 10% and the figure among
disadvantaged pupils being no more than 2% lower than their peers.




SECTION 1: Quality First Teaching, Learning and Assessment (for example, CPD, recruitment and

retention)
Budget: Greenfields: £40,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

1. Maintain and sustain the level of Teaching and Research from the EEF show that when TAs are suitably 2,3,4,5
Learning Support Assistant support. trained to deliver targeted 1:1 or small group interventions
Specifically: there is a consistent impact on attainment. This is effective

a. Provide high quality pre-teaching, if TAs work in structured settings with high quality support
in-lesson and post lesson support; and training.

b. Timely social and emotional support

c. Regular high-quality adult to child
conversation and sharing of language

d. Supporting independent use of OAP

2. Structured whole school approach to promote Evidence shows that pupils with low levels of vocabulary 2,3,4,5
oracy development. Embedding dialogic acquisition are less likely to achieve academic success
teaching in English and Maths through the use | through Primary and Secondary school.
of sentence stems and opportunities for oracy. https://educationendowmentfoundation.org.uk/education-e

vidence/guidance-reports/literacy-ks2

3. Ensure consistent implementation of Reading development in Key Stage 2 depends on pupils 2,3,4

high-quality guided reading and phonics across
Key Stage 2, supported by training and

becoming increasingly fluent, accurate and automatic
readers, so that they can focus their cognitive effort on



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2

co-operation with the English lead to develop
staff expertise in effective reading instruction.

understanding what they read rather than decoding words.
Pupils who read effortlessly are better able to access
vocabulary, make inferences and engage with more
complex texts.
https://educationendowmentfoundation.org.uk/education-e
viden idance-reports/literacy-ks2

Implement a structured CPD cycle for staff to Senior leaders will provide examples of clear, simple lesson |3, 4,5
develop and refine lesson plans, ensuring structures with well-defined learning intentions, effective
lessons appropriately meet the needs of all modelling, and explicit expectations for independent
pupils. practice, ensuring tasks are appropriately differentiated and
challenging for all pupils. The use of AFL-informed
strategies such as ‘peel away” and ‘cut away’ will also be
embedded to support responsive teaching.
https://teacherhead.com/2024/04/29/responsive-teaching-the
-challenge-and-necessity-of-checking-in-on-every-student/
Continue to enhance the quality of maths https://educationendowmentfoundation.org.uk/projects-and | 4
teaching by developing task design to enable -evaluation/promising-programmes/mathematics-mastery-p
pupils to practise what the teacher has modelled | rimary
so that independent practice is achieved, before
moving to the application stage.
Ensure the school culture reflects high Leaders of schools with higher outcomes in RWM 1,2,3,4,5,

expectations for all pupils, underpinned by
consistently high-quality adaptive teaching that

emphasise the importance of ‘quality teaching first’. They
aim to provide a consistently high standard, through setting



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://teacherhead.com/2024/04/29/responsive-teaching-the-challenge-and-necessity-of-checking-in-on-every-student/
https://teacherhead.com/2024/04/29/responsive-teaching-the-challenge-and-necessity-of-checking-in-on-every-student/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/promising-programmes/mathematics-mastery-primary
https://educationendowmentfoundation.org.uk/projects-and-evaluation/promising-programmes/mathematics-mastery-primary
https://educationendowmentfoundation.org.uk/projects-and-evaluation/promising-programmes/mathematics-mastery-primary

meets individual needs and removes barriers to
learning.

expectations, monitoring performance, tailoring teaching
and support to suit their pupils and sharing best practice.
https://educationendowmentfoundation.org.uk/news/movin

o-from-differentiation-to-adaptive-teaching

Ensure all staff are effectively trained to Metacognition and self-regulation approaches to teaching 3,4,5
understand the principles of metacognition and | support pupils to think about their own learning more
self-regulation. explicitly, often by teaching them specific strategies for

planning, monitoring, and evaluating their learning. The

evidence indicates that explicitly teaching strategies to help

plan, monitor and evaluate specific aspects of their learning

can be effective.
Improve the quality of social and emotional Evidence suggests that children from disadvantaged 6,7

(SEL) learning.

SEL approaches will be embedded into routine
educational practices and supported by
professional development and training for staff.

(OAP)

backgrounds have, on average, weaker SEL skills at all ages
than their more affluent peers. These skills are likely to
influence a range of outcomes for pupils: lower SEL skills
are linked with poorer mental health and lower academic
attainment.

SEL interventions in education are shown to improve SEL
skills and are therefore likely to support disadvantaged
pupils to understand and engage in healthy relationships
with peers and emotional self-regulation, both of which
may subsequently increase academic attainment.



https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching

SECTION 2: Targeted academic support (for example, tutoring, one-to-one support structured

interventions)
Budget: Greenfields: £20,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

1. Embed Talk Boost as a consistent Oral language interventions can have a positive impact on pupils’ language 2
Green Oaks strategy for improving | skills. Approaches that focus on speaking, listening and a combination of the
oral development from KS1 to KS2. | two show positive impacts on attainment:
Oral language interventions | EEF (educationendowmentfoundation.org.uk)
2. Additional phonics sessions targeted | Phonics approaches have a strong evidence base indicating a positive impacton | 3, 4
at disadvantaged pupils who require | pupils, particularly from disadvantaged backgrounds. Targeted phonics
further phonics support. interventions have been shown to be more effective when delivered as regular
- Little Wandle phonics sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
3. Additional pre and post teaching Research shows that information in more likely to be retained in long term 4
sessions in Mathematics and English | memory as secure mental models if is repeated and revisited over time.
4. Additional 1:1 or small group Research by the EEF shows that 1:1 and small group tuition is most likely to be 4
targeted intervention for reading, effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be
writing and mathematics. used to assess the best way to target support for individuals or small groups.
5. To provide a consistent and Evidence suggests that children from disadvantaged backgrounds have, on 2,6,7

sustained offer of emotional support
through a range of interventions
(including ELSA, LEGO Therapy,
TALA, CAL and outdoor learning at

average, weaker SEL skills at all ages than their more affluent peers. These skills
are likely to influence a range of outcomes for pupils: lower SEL skills are linked
with poorer mental health and lower academic attainment.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Forest Lodge), enabling the Outdoor learning interventions can support pupils to develop non-cognitive
development of strong relationships, | skills such as resilience, self-confidence and motivation.

self-regulation and long-term
resilience rather than short-term
support.

SECTION 3: Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budget: Greenfields: £24,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

1. Implement a whole-school approach to strengthen the quality [ Good mental health and wellbeing helps children and 6,7
of provision for mental health and wellbeing, aligned with young people attend school, engage in learning and
the eight principles of effective practice. fulfil their potential.
https://www.gov.uk/government/publications/promoti
ng-children-and-young-peoples-emotional-health-and-
wellbeing
2. Breakfast/snack available for pupils at risk of poor breakfast | Research by Maslow shows that pupils are unlikely to | 1, 6,7

nutrition and emotional based school avoidance.

reach self-actualised without basic needs being met.
Educational Psychology research shows that’s
emotional based school avoidance can lead to
prolonged or permanent disengagement with school

11


https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing
https://www.gov.uk/government/publications/promoting-children-and-young-peoples-emotional-health-and-wellbeing

their child’s classroom to build confidence in engaging with
the school and deepen their understanding of their child’s
education, with dedicated staff time to plan and deliver these,

on—evidencezguidance—reportszsupporting—parents

3. Embedding principles of good practice set out in the DfE’s The DfE guidance has been informed by engagement 7
Improving School Attendance advice. This will involve with schools that have significantly reduced levels of
training and release time for staff to develop and implement | absence and persistent absence.
new procedures and appointing attendance/support officers | Making sure pupils feel seen, understood, and safe is
to improve attendance. a crucial starting point for supporting attendance,
especially for more vulnerable students who may have
fewer protective factors than others.
https://educationendowmentfoundation.org.uk/educati
on-evidence/leadership-and-planning/supporting-atten
dance
Develop the roles and responsibilities for vulnerable pupils Personal recounts suggest roles and responsibilities 6,7
Trips, Uniform, Milk & Fruit Scheme, Clubs, School Meals build a belief system that they are valued. School
structures which promote group togetherness can help
to develop a sense of belonging. Research suggests that
attending clubs and trips leads to academic
improvement as a result of the social interactions and
educational environment.
Provide staff with CPD on the implementation and purpose | The sensory circuit aims to facilitate sensory processing | 1, 6
of sensory circuits, enabling them to accurately identify to help children regulate and organise their senses in
pupils who would benefit from the intervention and ensure order to achieve the ‘just right’ or optimum level of
timely, targeted support is in place to enhance readiness for | alertness required for effective learning.
learning.
https://childrenschoicetherapy.co.uk/sensory-circuits/
Coffee sessions for families and regular opportunities to visit | https://educationendowmentfoundation.org.uk/educati |1, 6,7
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https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://childrenschoicetherapy.co.uk/sensory-circuits/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

alongside providing key information and signposting to
appropriate early help services.
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